Surname 1
   Surname 6
Student’s Name
Professor’s Name
Grade Course
Date of Submission
High School Animal Dissection Dilemma
To support or not to support the practice of animal dissection in high school remains a controversial issue in today’s education system and school practices. School boards and administrators, as well as the curriculum developers and policy makers, are faced with this question daily. For this reason, there is a serious need to look at both sides of the debate in order to ensure that the right and the most appropriate decision is taken. Apparently, animal dissection has been a major practice in the study of biology since the 1920s (Oakley 59). However, in the recent past and with the impressive advancements in technology as well as the changing attitudes and awareness of animal rights, this practice is gradually losing popularity – thereby putting both supporters and opponents of high school animal dissection at loggerheads. This dilemma stems from the different opinions that members on each side of the debate feel are paramount and essential to the validity of their arguments. This is true, and each side is justified to hold their opinion, but then again there comes a time when one of the sides needs to reevaluate its standing not because their views are irrelevant, but because they stand to achieve more benefits by crossing over to the other side. This is to say that whereas there is no wrong or inferior position, there definitely is a side where more people stand a chance of gaining more benefits. Notably, this dilemma or rather debate emanates from social, environmental, pedagogical, as well as ethical issues which both parties put into consideration.
 
This research acknowledges that the supporters of animal dissection in high school have valid reasons for holding such an opinion. It is argued that students learn a lot more and a lot better by directly engaging in interactive experiments such as dissection (Healthresearchfunding.org Np). According to the National Science Teachers Association (NSTA), animal dissection activities in the classroom are important and very relevant in the learning process because of three main reasons. One, through this activities students, are provided with an opportunity to develop and enhance their skills of comparison and observation. Two, the students are placed in a position where they can discover the unique and shared processes as well as structures of specific organisms. And finally, by taking part in the dissection process, the students are able to develop a greater and better appreciation for the complexity of life (2). For this reason, it is important for students to dissect animals in the study process because it gives them a wholesome and unforgettable learning process. These practices also enable or rather foster a more positive, cooperative, and integrative relationship between the instructor and the students as well as amongst the students themselves. This is practically made possible by the fact that students will be required to share their learning materials and equipment with each other, and by so doing they interact and improve their communication skills. On the same note, the students will be required to seek the supervisor’s guidance from time to time and in so doing a healthy supervisor/instructor-student relationship will be fostered. Therefore, animal dissection in high school needs to be embraced and retained because it benefits students academically, personally, and socially too by helping them create healthy and long-lasting relationships.


However, in as much as the opinions, the supporters of animal dissection are to be respected, there is need to acknowledge the fact that there are useful and effective alternatives to real animal dissection in the study of anatomy and physiology or other animal-dissection-related concept in high school. On this note, this paper aims at proving that there are other ways in which the science and biology students can learn and achieve all those valuable lessons and benefits without having to kill any animal in the learning process. In other words, from a humane perspective, there are alternatives to animal dissection that schools and instructors can use in the teaching of anatomy and physiology. This discussion follows a moral, ethical, environmental, social, and more importantly, humane perspective. According to Jan Oakley, looking at the concept of animal dissection from a humane education perspective helps in the examination of the impacts that animal dissection has on the students, environment, animals, as well as the overall educational value that the activity has and the humane alternatives that exist to it (59). On this note, in pondering over the issue of animal dissection, there is a need to consider students who cannot get themselves involved in the dissection process. Despite its support for the tradition of animal dissection, the National Science Teachers Association acknowledges that there are students whose beliefs or views make the practice difficult and uncomfortable for them, and as a result, the science teachers should be ready to present an alternative to dissection (2). On a similar note, it has been observed that some of these students even decide not to venture in the field of sciences because they would not want to participate in a dissection activity.
 


This means that students who are potentially traumatized or uncomfortable with the act of dissection may stop pursuing science any further. This, they will do in order to avoid encountering the possibility of ever indulging in such an activity. For this reason, it is argued that although dissection may be necessary for veterinarian sciences, exposure to it at an early age may prove to be more harmful than beneficial to career development (Healthresearchfunding.org Np). This means that the process will end up hurting the very students it was meant to help. Therefore there is a need to have alternatives. Some of the numerous alternatives proposed by scholars include 3D models, virtual dissection simulations, videos, plastinated specimen, online presentations, and charts among others (Oakley 253; Peta.org Np).  All these alternatives enable the teacher to conduct the teaching process without breaching the ethical standards or moral and spiritual beliefs of the students. At the same time, the animals’ lives are spared, and this is a good, ethical, and humane thing to do. Avoiding animal dissection also has an immense benefit on the school’s fiscal policies. Every year, schools spend millions of money purchasing animals for dissection. It is imperative to note that each animal that is cut open for study purposes and then discarded represents not just the life that has been lost but also a part of a trail of environmental havoc and animal abuse (Peta.org Np).  By this, I mean that choosing to use alternative ways to animal dissection in high school will ultimately lower the school budget because whereas one animal serves one lesson, the alternatives such as CD Roms and virtual simulations among others can be used over and over again. In other words, the school will only need to make a one-time purchase that will last for months or even years. This decision also means that life science education will be improved and students will learn to appreciate and respect all life and especially that of animals.
 
 Put differently, advocating for animal dissection erodes desensitizes students from animal rights and protection and in the process may encourage them to be abusive towards animals because to them they are nothing but mere objects of pleasure and study (Healthresearchfunding.org Np). On the same note, choosing alternative methods to animal dissection has many safety and environmental benefits. For starters, students will be safe in that they will not be in danger of the sharp and injurious equipment and solutions/chemicals used in the dissection process. At the same time, we all have a responsibility to protect our environment in whatever way and in whichever capacity we can. On this note, it is apparent that the chemicals that are used to preserve the dead specimen such as formalin and formaldehyde are carcinogens, respiratory irritants, and environmental pollutants. This means that irresponsible or careless disposal of these forms of preservatives as well as the animal remains have the potential to contaminate the soil, water, and also to harm wildlife. Again, animal dissection in one way or the other leads to an imbalance in the ecosystem when animals are taken and used in the learning activity. For example, it is noted that on estimate 6 million wild-caught frogs are supplied to students for study/dissection in the United States every year. Add this number to the 6,000 dogs, 2,700 cats, and approximately 7,500 chimpanzees that are subjected to various testing elsewhere plus the rats and mice that are accounted for and you will see that the total number of animals removed from the ecosystem each year can go up to eight figures (Healthresearchfunding.org Np). This means that dissecting animals in the classroom for study purposes has many adverse consequences. Alternatively, it means that using non-animal alternatives enables one to make a positive impact not just for the animals but for the environment and ecosystem as well.
 


Therefore, the issue of whether to continue using the traditional practices of animal dissection in high school or to adopt alternative means remains to be a dilemma. However when we look at both sides of the debate, it is apparent that there are more reasons as to why schools should do away with animal dissection and in its place adopt other means that all students will be comfortable with and that will at the same time save the lives of many animals that are essential to the environment and the ecology as well. It is true that students learn a lot when they interact with the object of learning; but the virtual simulations and 3D models among others can give an almost similar result. At the same time, it is true that when students are engaging in a dissection process they share the materials and communicate with each other and the instructor. However, these very interactions and sharing can result into accidents through spill and the use of injurious materials and equipment – a thing that will be avoided if alternative means to animal dissection are used. On the same note, communication and sharing can be enhanced through these alternative means because students can participate in the process in groups and seek the teacher’s guidance whenever necessary. The beauty of it all is that the school gets to save a lot of money by buying the alternative study materials and the same time millions of animals are saved and allowed to live and die a natural death. At the same time, holding on to such traditional practices may hinder some students from pursuing science-related careers and this is not right. At this point therefore I hope that supporters of animal dissection in high school see the validity of this argument and chose to use alternative means to animal dissection.
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