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Claim
Animal dissection in high school should be stopped because they may lead to gratification of blood and inhumanity to animals. Dissection, however, has been practiced in school curricula from the 1920s and has been absorbed in schools as the traditional method for student learning about animals (Oakley, 2009). Additionally, animal dissection has been perceived as a platform to expose students to the structure of animals in science education. Balcombe (2000) as cited by Oakley (2009) asserts that about 75-80 percent of students in North America will practice dismembering at least one animal by the time they get to Grade 12 school years, with numerous dissections being frequent. 

Grounds
Stopping animal dissection in high school would reduce the emotional trauma and gratification of dismemberment and blood among young people (Oakley, 2009). Since the issue is about high school students, it is worth noting that the majority of these students are yet to attain adult age of 18 years. Thus, there is a danger in exposing them to cutting and dismembering of animals at such a young age. There are augmented chances that these students may develop emotional attachment to animals after having been exposed to dissemination (PETA, 2016). Although the dissemination is intended to be for academic purposes, the risks of becoming numb to hurting animals and becoming inhumane are high. 
Additionally, there are claims that many students are abandoning science lessons altogether because of having to kill animals, which the students did not find appealing (PETA, 2016). Many students were feeling dissatisfied with the process and there are instances when these students refused to be part of the lessons. Thus, it can be seen that dissecting of animals for learning purposes is already affecting the same people it intends to assist in the learning process. 

Warrant
Several high school students decided to upload photos bearing dissected cats on Facebook (Shine, 2014). Some were photographed while posing with dead animals while another was pictured pretending to lick cat’s head. These scenes are worrying to teachers, school boards and vegetarians. The way the students posed with the photos and the messages accompanying the photos appeared to point to a situation where the students were gratifying dead and dissected animals. 
Additionally, it is feared that students’ sensitivity to life may be decreased and they may also develop a sense of insignificance for life (Patronek & Rauh, 2007). From this observation about students developing a sense of insignificance for life, it can be argued that the students that were posting and posing with images of dissected animals had started to develop a sense of irrelevance for life. The sense of irrelevance for life is based on the understanding that these dissected cats were not being used for school and learning purposes. On the contrary, the students were dissecting cats at home according to Shine (2014) and it is highly probable there was no adult to supervise. In the learning environment, students are not allowed to engage in dissecting animals without the guidance of their tutors. It is the tutors who guide the students and inspect them to ensure they follow the stipulated guidelines to avoid injuries. However, there are elevated probabilities that the students posing the pictures on Facebook were not being supervised. Had they been supervised, some of those photos that appeared to glorify death could not have been taken in the first place. Therefore, it can be observed that the issue of dissecting animals is already affecting students to the extent of diminishing their care and respect for life. It appears the students are taking dissection as a game and not a learning practice. 
Backing 
Since the dissected animals are intended for use for learning purposes, it does not mean that students cannot learn by using other alternatives. The observation that young people can foster insensitivity toward nature and animals after being exposed to animal dissection points to the need to have alternative methods to achieve the same objective. PETA (2016) asserts that some of the alternatives that can be used to achieve similar learning objectives as those that could have been achieved through animal dissection include; 
· DryLab Suite: This is a computer-oriented dissection that enhances dismemberments through simulations to composition of earthworms, frogs, fetal pigs, perch, and crayfish. 
· Anatomy in Clay: This assists students to create human and animal body systems out of clay on sculpt skeletons. 
· Body works: This is a computer program that enhances the examination of the body’s structure, systems, and functions
· CatLab: This is a wholly interactive, multimedia cat dissection
· Biology Chart Series: This includes comprehensive charts of dissected perch, frog, crayfish, earthworm, and grasshopper, among others. 

Qualifier
It is believed that since these alternatives are not live, the risk of affecting the students emotionally is minimal. In these virtual and additional models, learning can be attained without having to draw kill animals or draw blood. In such instances, students that feel uncomfortable dealing with bloody specimens would not be affected. Additionally, the fears experienced by teachers regarding student’s maturity when dealing with chemicals and sharp tools during the dissection process will be allayed (Oakley, 2012). It emerges that teachers have been highly concerned about the safety of students in the laboratories especially because of the involvement of chemicals, especially formalin solution, and some extremely sharp tools that could inflict injury and pain to users (Oakley, 2012). Since some students can be mischievous and may try to attract the attention of the teacher, there are probabilities that accidents may happen. However, the employment of these alternatives eliminates the need for the application of chemicals and sharp tools, thus leading to safer environments for the students. Furthermore, students that were initially opposing the dissections based on their beliefs about animals do not have to leave the room. 
Rebuttal
However, it cannot be solely argued that dissection of animals affects people’s treatment towards animals. Since the 1920s when dissection of animals was started in high schools, there are many people that were exposed to dissections then and they never became hostile to animals (Oakley, 2009). Additionally, many of these people came to be experienced surgeons without being affected by the dissection. Had dissection affected all students, the rate of blood gratification and inhumane behaviors toward animals would be high, which is not the case currently (Patronek & Rauch, 2007). Moreover, there are professors that feel that the use of virtual technology cannot match the real thing. These professors feel that effective learning is attained through first-hand experience.
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