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Poverty and illiteracy in South Sudan
South Sudan became the newest world member in July 2011 after a peacefully seceding from Sudan in January 2011 through a national referendum (The World Bank). However, Sudan has been faced by conflict for many decades and heightened instability (Hutchinson 308). After the secession, South Sudan is forced to start building its institutions from the lowest base and the government’s capacity to formulate and implement policies is limited. However, regardless of the challenges, South Sudan is endowed with momentous oil wealth, which can be used by the country to propel development. However, two years after independence, conflict erupts in South Sudan and proceeds for nearly two years. The conflict hinders effective development due to reduced GDP at 15% below the projected rate (The World Bank). Additionally, the country has witnessed an increase in military expenditure which in turn has led to reduced funding on service delivery programs and infrastructure. The constant conflict eruptions have displaced many people in South Sudan thus hindering access to education facilities. With people constantly on the move due to conflicts, they do not have time for education. Additionally, residents cannot involve themselves with any activities that can earn livelihoods leading to poverty. 
The purpose of this research is to find out how poverty levels in the region have influenced women illiteracy. South Sudan is one of the poorest countries in the world and this statement heightens the need to find out how this poverty is related to the high level of illiterate women in the region. 
The research objectives include finding out;
· What are the causes of poverty in South Sudan?
·  What are some of the ways in which poverty can be eradicated in South Sudan?
· Whether the existing government has been making any plans to reduce or alleviate poverty particularly among women.
·  
· What are the features that force women to live under poverty and how is the education affected?
· Why is it that women and children are the most affected by poverty and illiteracy than men?
· Why do some cultures have problems allowing women to access education?
Significance of the study
This research is significant because of the preliminary findings about the state of poverty and education in South Sudan. First, it emerged that South Sudan had more than one-third of the globe’s poorest people where women make the highest percentage. Secondly, a report published by Gallup World in 2013 asserted that South Sudan had the highest number of people living on less than $1.25 per day thus making it appear among the top-ten list of such countries (Phelps and Crabtree). It is also worth noting that the majority of these people living on less than $1.25 a day from South Sudan were women (Phelps and Crabtree). 
Thirdly, it also emerged that almost one in three women living in South Sudan is illiterate. Fourth, almost half of South Sudan’s population does not have access to learning institutions (UNICEF). Fifth, it emerged that women and children bore the biggest blunt of the constant wars that dog South Sudan and they are thus restrained by the conditions from accessing schools (UNICEF). Lastly, it emerged that there are various cultures in South Sudan and some of these do not perceive education in esteem. In most of these cultures, women education is not valued and the cultures have roles which they believe are more important for women than education. Therefore, these factors heightened my desire to research on South Sudan and especially regarding poverty and women illiteracy. There was a heightened interest to research on how South Sudan, although endowed with natural resources such as oil, continue to have its citizens languish in poverty. This research is thus significant because it will provide relevant and significant information about poverty levels and how women are involved in regard to their heightened illiteracy levels. 
Literature review
In order to understand about the plight of South Sudan, it would be important to understand Sudan as a whole. This is because South Sudan was once part of the greater Sudan and according to Sharkey (22-23); the problems ailing South Sudan have a genesis in Sudan. Sudan had been subjected to Arabization where Arab Nubians moved to Sudan from where they influenced the cultural state of the region (22). The movement of Arab Nubians led to the use of Arabic and its recognition as a central language to be used in Sudan. After decolonization, it emerged that Arabization policies were employed and adopted in Sudan (Sharkey 28). Residents were expected to use the Arabic as the formal language. However, there were discords from other regions against the use of Arabic as the official national language. There are those that wanted the Arabic-English bilingual system. However, it is worth noting that there was a challenge in the use of the Arabic language in Sudan. There was an existing conflict between Arabs and what was termed as ‘Sudanese Arabs’ (Sharkey 27). During the time, in 1898, when the Mahdist state was overthrown by British and Egyptian forces, the ‘Sudanese Arab’ did not exist, especially among the Muslim elites in the riverine region (Sharkey 28). The British and Egyptian forces established what came to be referred to as the Anglo-Egyptian Condominium (Willis 94). This condominium was the ‘partnership’ rule between Britain and Egypt, although Egypt did not have much influence (Heleta). In order to mask their real intentions, the British had to use the Egyptians in order to gain a positive reception as they entered Sudan, which constituted a majority Arab race. The British believed that by liaising with Egypt, it would be easier to penetrate Sudan than it would have been had Britain decided to do it alone. It was believed that by having the Egyptians on board, resistance to the British regime would be significantly reduced. Then, being an Arab meant being Muslim and being Arab meant freedom (Sharkey 29). This is because Arabs were not considered as slaves and being an Arab connoted esteemed status. Therefore, being an Arab meant that one could enjoy an esteemed status due to their genealogical credentials. Interestingly, the British did not object to Islam in the Northern part of Sudan. On the contrary, the British administration appeared to encourage the growth and expansion of Islam and this further endeared them to the Arabs and contributed to the reduction of resistance from the Arabs (Heleta). The British ensured that the growth of Islam was attained by providing the necessary financial assistance for pilgrimage travels and construction of mosques (Heleta). Thus, the Arab North continued to enjoy development status from the British government, while the South continued to suffer. Because of this esteemed status, there were Nubians who believed that being Muslim would translate to being Arabic, and hence translate to freedom (Willis 97). However, this was a challenge to the genuine Arabs because according to their culture, a Sudanese translated to a sudani in Arabic. Sudani is a word derived from sud, the Arabic word denoting ‘black people’ (Sharkey 31-32). The term ‘Sudanese’ therefore, was associated with being black, which according to the Arabs translated to a low social status, unlike the esteemed social status enjoyed by Arabs (Sharkey 29). Since Arabs were not considered as slaves, being identified as a ‘Sud’ meant that such a person had a diminished social status and could even serve as a slave (29). Since the Northern part of Sudan majorly constituted of Arabs, they always felt they enjoyed an esteemed social status than the ‘sud’ people from the Southern part of Sudan. Interestingly, when the British colonialists took over Sudan, they decided to conserve much of this stratification (Sharkey 29). Although the British decided to abolish the slave trade, they did not endorse egalitarianism. The slave trade existed whereby the Arabs contracted the northern tribes to raid and get slaves from the ‘black’ south (Heleta).  Rather than endorse egalitarianism, the British decided to respect and buttress local rank hierarchies through education policies. This meant that the Northern part of Sudan remained highly stratified with its respective internal peripheries. 
The British thus favored the Arabs for their elevated status in society by allowing the males to access education which would provide future access to administrative jobs (Sharkey 29). This procedure allowed the British to co-opt the Arabs into the regime and hence reduce resistance to the British rule. According to Williams (90), it was believed that the elite educated Arabs had reduced chances of resisting the regime compared to the ‘black’ ethnic Sudanese. Since the Arabs were perceived to belong to an elevated social status, they were also perceived to be better placed to acquire education and join the British in the administrative circles to promote leadership ideologies. The British wanted to believe that they could work with a community that already had elevated status or that was perceived to have elevated status among other groups of diminished social statuses. However, people perceived to be descendants of slaves (those termed as ‘Sudanese’ due to their black color and ethnicity), were not allowed to access education. On the contrary, they were only deemed fit for the army and manual job careers (Sharkey 29). The British colonialists, pursuant to the Condominium rule, continued to generate the necessary political and executive structures in North Sudan. There was the consolidation of the Closed Districts Ordinances of 1920 by the promulgation of the Passports and Permits Ordinance in 1922, which required that passports and permits were to be used by any traveler trying to shuttle between North and South Sudan. The British were determined to make South Sudan a separate country from the North and they even established English as the official language in the South. 
Moreover, these efforts were geared to assist North Sudan to warm up towards self rule, and this is explained by the enactment of the North Sudan Advisory Council Ordinance in 1943 (Teny-Dhurgon). 
However, instead of the British establishing similar advisory councils that would lead to the self-autonomy of the South similar to what was being established in the North, the British had other ideas. It emerged that through North Sudan, the British continued to ensure that the South could not attain similar development levels as observed in the North. In addition to the prohibition of Arabic speaking in the South, the southern communities were encouraged to continue clinging to tribal outfits. This policy entailed the use of tribal units with organization and structure founded upon indigenous traditions, customs, and beliefs (Pimentel 14). It was agreed that these units were to be completely separated from the rest of the nation. The British continued to hold the perception that the South was not ready for self-governance. Thus, it was considered that the South was better off being run by indigenous tribal chiefs (Pimentel 15). Then, it was decided by Administrative Conference in Khartoum, that North Sudan should colonize South Sudan (Teny-Dhurgon). However, it is worth noting that the people of South Sudan were not consulted during this decision making procedures and they were not represented during the conference. It was believed that the British allowed the North region to colonize South Sudan as a way to repay the North for their assistance during the Second World War (Heleta). 

After the colonization of the South by the North, mistrusts continued because the North continued to hold their biased perceptions about the South and its inhabitants (Hutchinson 322). The Arabs from the North continued to perceive the South as slaves due to their black nature (Teny-Dhurgon). The Arabs from the north continued to exert political and social marginalization against the South Sudanese people, because just like the British; they also did not perceive the South Sudanese as equal residents. The South Sudanese people feared they would have no future because of the calculated marginalization by the North Sudanese (Jalata 93-94). Eventually, these fears led to conflicts. Sharkey (35) asserts that the North continued with the Arabization policies where even Christian students were expected to attend Qur’an studies, failure to which they were expelled. Therefore, to the South Sudanese, this was too much and confrontations continued to emerge between the South and the North (Jalata 93). For many years, the South could not get the desired economic developments it desired (Teny-Dhurgon). Its people could not achieve the desired education because of the conflicting nature of Islamization as propagated by the Arabs. 
Additionally, the fact that the colonialists promoted the tribal unit structures in South Sudan continues to haunt the country. Furthermore, even after its attainment of independence after seceding from the expansive North Sudan, South Sudan continues to suffer from poverty and underdevelopment.  Some tribes believe they are better equipped to run the country, especially the natural resources, than others (Switzer). These tribal competitions have contributed to the continued degradation of South Sudan in terms of development (Pimentel 16). Even with a running government, there are tribes that believe they are still marginalized and they demand equal representation in governments, health, education, and natural resources sectors. These continued fighting for resources and better representations mean that there is limited time for development (Pimentel 9). The residents in South Sudan have limited access to education because the Arabs did not see the need for developing schools as is the case in the Northern part of Sudan. Duffield (84) asserts that with the increased conflicts, many residents are in constant displacement. Whenever fights erupt, the community is displaced and has to seek haven in regions that do not conform to the allowed humanitarian conditions. On many occasions, the displaced people have to spend numerous days and nights in the open without food, water, or even access to shelter. 
Moreover, these people do not have access to health facilities and assistance. Governments, on their parts, are biased in the sharing of resources in this region (Pimentel 9). Pimentel (14-16) asserts that governments are formed on tribal lines and there are perceptions that some communities do not deserve development based on their language and in some cases, relationship with the Arabs from the north. UNICEF also avers that many of the communities continue dwelling in ignorance and would rather carry out their cultural activities rather than attend schools. However, the major driver of conflicts is the perception of inequality among the various tribes in South Sudan. The community got used to the running of affairs using the tribal units as established by the British governments (Willis 248).  Since there were no policies in South Sudan to prepare the community to embrace political ideologies that were based on equality and accountability in the running of resources, tribal outfits continued demanding shares of the country’s resources without specific plans of how to run them for the benefit of the majority of the residents. 
Most notably, there is the tribal role given to men to act as the protectors of their community. This tribal role has seen men take up arms in anticipation of protecting their communities and what they believe are the important resources for use by their community (Arnold 490-491). These arms are used when these communities attack each other in their fight for resources. Since men are normally involved in the fights, as rebel groups, they have their own ways of accessing food and shelter; most notably through raids. In contrast, women’s chances of acquiring similar resources are limited (Abusharaf 61). Therefore, whenever there are conflicts, women have to escape with their children in search of secure havens, which in most cases take them far away from learning institutions (Abusharaf 61-62).  This means that women are most of the time the victims because they are the ones left with the children while men engage in rebel groups.
 It is also worth noting that due to the limited development in South Sudan at the hands of the Arabs and the British, the number of education facilities and sufficient resources for their management are limited. Notably, there is also the issue of tribes and culture, whereby women education is not highly valued. Without valuing of women education, these women cannot access education services further hindering their economic development (Brown 20). The inability to access quality education means that the women do not gain vital knowledge concerning additional important matters such as birth control. It emerges that many women in South Sudan have many children which they cannot take care of because of their poor conditions. Lack of proper education hinders the ability of these women to understand the effect of having many children than their ability to take care of them. Bearing in mind that these women are displaced during conflicts, and that they do not have sources of income; they continue suffering in poverty. 
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