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Reading Strategies for an ESL Kindergarten
As the population of English language learners increase, teachers are often faced with the question of whether or not they are equipped with strategies or resources to help teach their students. As an ESL teacher, it is difficult to master the reading standards with children who do not speak or understand the language of instruction. What is the impact of providing teachers with professional development to enhance vocabulary development and in environmental print  in an ESL kindergarten? The purpose of this paper is to discuss effective reading strategies to help ESL kindergartners with reading; first through teacher professional development, vocabulary development, and with environmental print.  
Review of the Literature
Five Factors and Phonological Sensitivity
The five factors that are linked to the learning capabilities and success pertaining to the learning in reading encompass oral language along with vocabulary, the exposure to print, writing skills, the knowledge of alphabets and phonological sensitivity (Wasik & Hindman, 2011). The vocabulary itself would aid in helping children in the reading capabilities and also lead to enhancement of understanding skillset which is identified as crucial as it aids in the manipulation of sounds and the needed support in decoding of words as children learn with the evolved strategies.
Vocabulary Development
Studies have shown how teacher professional development/training increases teacher knowledge to strategies of delivering classroom-based activities for English language learners. In their study on the “Effects of a Language and Literacy Intervention”, Wasik, Bond, and Hindman (2006) trained teachers on strategies to “increase opportunities for language and vocabulary development in young children” (p. 63). In the 9-month intervention, teachers were first trained with “oral language module” and then with “book reading module”. Teachers were trained using the three components of book reading: asking questions, building vocabulary, and making connections (p. 66).  The main focus was vocabulary development of young children, which required them to answer open-ended questions. Asking open-ended questions encouraged children to talk about the book, which then promoted oral language development. The oral language training was based on three components also: “practicing and promoting active listening, modeling rich language, and providing feedback” (p. 66). Teachers were trained to listen and teach children how to engage in conversations with each other and others. 
Of the 16 teachers involved in the intervention, 10 were placed in the intervention group while 6 were in the control group. Overall, teachers received two hours of “direct coaching” each month. Child assessments and teacher assessments were collected for data that resulted in several findings. Wasik, Bond, and Hindman (2006) study suggest:
1. Interventions to increase the amount of talk can have positive effects on children’s vocabularies. 2. The way teachers talk to children both during book reading and outside of book reading can affect children’s language skills. 3. Teachers can be trained to implement strategies that have positive effects on children’s language and literacy development. (p. 70-72). 
Aside from classroom-based learning, parental involvement in creating a learning environment for children helps with the child’s vocabulary development from home. Study showed how “joint parent-child reading” (Strouse, O’Doherty, & Troseth, 2013), interaction during storybook reading and discussing contents of the stories help children understand stories better; therefore expanding the child’s vocabulary knowledge. In this study, parents were trained using dialogic reading to “co-view storybook videos” and assess children in 1-4 conditions:
“dialogic questioning  (pause, ask questions, and encourage children to tell parts of the story), directed attention (pause and comment but do not ask questions), dialogic actress (show the video with dialogic questioning by an on-screen actress embedded in them), and no intervention (show the videos as usual” (p. 2368). 
While children watched educational shows, parents interacted through engaging jointly by watching together and asking questions to probe comprehension. The results of the study showed that children who were involved with dialogic questioning learned the most through conversing with parents as they watched videos. (p. 2379).  Uchikoshi (2006) proposed, “Home literacy experiences and preschool experiences contribute to vocabulary development in early ELL children” (p. 46). 
“Vocabulary development is a critical aspect of preschoolers’ learning experiences, given the important role that it plays in learning to read. Language and vocabulary development play critical roles in early literacy development” (Wasik, 2010, p. 621). Silverman (2007) agrees, “vocabulary knowledge is a major building block in children’s early literacy development” (p. 365).  
Environmental Print 
Environmental Print is considered a literacy strategy, which can be found in the natural environment of children (Kuby, Kirkland, & Aldridge, 2007). Environmental Print is the constructivist strategy with its use amongst the writers and the readers because it aids in building on the prior knowledge associated with print that the child gets to school (Neuman & Roskos, 1993). With the increased knowledge in Environmental Print, the abilities provisioned to children to move to a higher platform of thinking (Kirkland, Manning, & Szecsi, 2010). Environmental print is also considered a “natural transition between home and school as children see familiar words in the classroom” (p. 268).  Giles and Tunks (2010) explain through their study how “children who are surrounded by print flourish in literacy development” (p. 28). It is their belief that children can learn words from the environment they are familiar with and incorporate them into writing and reading. Word walls, digital photographs, bulletin boards, classroom libraries, and teacher-made learning materials which display environmental print are examples provided in the study in which teachers or parents may use to encourage and support children’s early literacy (Giles & Tunks, 2010). 
Contribution of ERAS
The Elementary Reading Attitude Survey (ERAS) developed estimates the level of attitude amongst students linked to reading. The approach covers the test items that help in measuring the attitude not only towards recreational reading but also on the lines of academic reading (Kinzie, Whittaker, McGuire, Lee, & Kilday, 2015). In the survey taken up which is developed by McKenna and Kear (1990), the level of positive feeling for the statements were noted and this was done by employing the Likert scale to understand and analyze the responses (Kirkland & Manning, 2010). 
The responses, which ranged from 1 -5, denoted the states from unhappy to being happy.  A similar survey conducted on Peer Assisted Learning Activities amongst children had the survey, which encompassed in judging the satisfaction levels through activities while they partnered with other children (Kirkland & Manning, 2010). The perception about improvement on the reading strategies along what improvement in the reading skills was also demonstrated during the activities linked to predicting relay (Kinzie et al., 2015).
Analysis  
Discuss strengths and weaknesses of each study. Compare and contrast the studies to make in-depth analysis of the topic. For example: There seems to be general agreement on x, (see White 2007, Brown 2000, Black 2008, Green 2005). However Green (2005) sees x as a consequence of y, while Black (2008) puts x and y as … While Green’s work has some limitations in that it …, its main value lies in …”
Teachers of English Language Learners have many a recommendations for the effective literary instruction of the students. The consolidation of knowledge through the usage of summaries and the appropriate ways in which the native language can be deployed as a learning mechanism in students is widely popular due to the dynamics in learning the second language. The effective practices linked to ELL and their implementation has formed the legacy considering the five essentials pertaining to the awareness of phonemes and phonics along with fluency, vocabulary and comprehension (Wasik & Hindman, 2011). 
The intervention program where in the group pertaining to the Head Start teachers were part of the study conducted revealing the professional development intervention led to enhance results in the performance of children development in vocabulary and the knowledge of alphabet as they are taught and guided. The results, which were witnessed as part of the sensitivity pertaining to phonics, too revealed greater quality levels as a measure of early Language and Literacy Program for the classrooms. 
The children as part of the intervention group performed better and significant learning capabilities could be readily observed while they contested with the peer group. This was on various measures including the receptive vocabulary along with the sensitivity pertaining to phonological but had equivalence in alphabet learning. The variation as was observed in the classroom due to the intervention was closely associated to the outcomes amongst children. 
The new gains achieved with the result of such outcome ascertain the intervention for the children in the arena of vocabulary learning with the professional development of teachers. The need in the improvement of language and pre-literacy experiences as part of preschool programs amongst children is seen to be a significant area and has the recognition basis the historical league of strategies adopted as part of curriculum development. 
The teachers can contribute to a greater extent in fostering the early skills in classroom and with the complexity of vocabulary simplified with the needed intervention can have significant results observed in the capabilities.
Conclusions 
Considering the various studies that have been part of the study, the professional development or associated training has never the less increased the knowledge amongst teachers, and has also contributed in the strategies relevant to delivery in the natural environment pertaining to kindergarten children. The delivery of English Language Learning with the contribution made by Wasik, Bond, and Hindman suggesting on the needed intervention and increasing the opportunity of vocabulary and learning for development amongst younger children. The studies which have been part of the classroom environment and otherwise suggest that the reading of storybooks and discussing their content does aid in enhancing the learning capabilities amongst children and the perceptions in the field of vocabulary development too get broadened with the effective strategies. The awareness of phonemes, phonics along with fluency, vocabulary and comprehension has paved the way which I feel has aided in intervention and implementation in early literacy development amongst children. 
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