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INTRODUCTION
[bookmark: _Toc479253071][bookmark: _Toc479187205]This introductory chapter covers aspects of the study including study background, problem under study, aims of the research, importance of the study and overview of the literature review. 
Study Background  
In the 90’s and early 2000, much attention was given to development of socially constructed identities. For centuries, human aggression phenomenon has been in the lime light of research and several researchers have contributed to literature (Baumeister, Geffken, Storch and Bagner, 2004). Aggression in general refers to a societal phenomenon occurring between two or more individuals that can cause pain in some way. Origin of aggression (relational, direct, indirect and physical) is from the long -time growth on literature on human social intelligence. 
[bookmark: _Toc479253072][bookmark: _Toc479187206]Ethnic Identity
Researcher (Gillespie, 2013) focused on ethnic identity development while others focused on racial identity (Clinton et al., 2014), sexual identity and gender identity (Albaum, Rogers, Roster, & Yu, 2007). These studies focused on single identities and did not establish a link between ethnic identity status and relationship aggression experiences of black college students. Although researchers have placed an ever-increasing effort on identity development, they have not been able to link the development to relational aggression particularly to black female college students.
A study by Belgrave et al. (2004) defined ethnic identity as identification of an individual with a particular ethnic group including perceptions, feeling of being part of the group, group behaviours and association or involvement in social and cultural practices of the group. The study further argued that, ethnic identity appears as a main issue for minorities such as African American (blacks) who are at risk of racial discrimination or isolation due to the minority status. Social and psychological variable have since been shown by research as favourably and positively related to ethnic identity (Belgrave et al., 2004). As put forward by Phenny and Chavira cited in Belgrave et al. (2004) high ethnic identity is directly linked with high self-esteems and achievements among black youths.
Some researchers (Crothers, Field and Kolbert, 2005; Brynes, Eccles and Wig-field, 2003; Conway, 2005) have suggested that females are characterised by application of social intelligence as opposed to physical aggression to solve displeasures and disputes. Traditional theories on expression of feelings restrict females from expression of aggression and anger. Females are expected to be helpful, kind, passive, maintain peaceful relationships with each other. This results into masking of negative emotions due to their awareness on potential implication of physical aggression and anger. According to Kaukiainen et al. cited in a study by Gillespie (2013), three levels of identity development on social intelligence in human beings was developed. These three levels overlap on each other. An understanding of these levels (these levels are verbal skills development, emotional skill development and changes in age) will enable the researcher to design appropriate data collection tool, which will be able to transit between the overlaps (Gillespie, 2013).
[bookmark: _Toc479187207]Factors such as race, culture and ethnicity are of profound significance on human psychological development. Formation of an identity is complex on its own excluding influence of culture, race and ethnicity. It becomes more complex when variables such as mixed origins and minorities are in play because of multiple identification of such individuals (groups of individuals) (Phinney, 2003). Although ethnicity and race can be used interchangeably, they each contain their own distinct features. For instance, the term race has its major origins in explaining physical biological characters of an individual such as genetic features and skin colour. Recent studies are viewing race as a socio-political construct as opposed to biological features. On the other hand, ethnicity as a term encompasses traditions and cultural values shared among groups of persons in a given setting. Ethnicity speaks of a person’s identity and sense of belonging in relation to familiar practices and believes (Douglas, Dotson-Blake, Day-Vines, Craigen, Grothaus and Wood, 2007). These two terms (ethnicity and race) are related and separate as the same time but, are very important in development of an identity. Due to the limited literature on the relationship between ethnic identity development/ status and black female college students’ relational aggression experiences, it’s important to conduct a study exploring the relationship between ethnic identity status and relational aggression on black female college and the potential impacts for psychological distress (Basow et al., 2007).
Development of ethnic identity involves formation of an individual’s psychological connection and a person's category of identity in relations to ethnic combination.  Ethnic identity is featured by an individual’s overreaching personal concept identification. Most studies on ethnic identity development have been researched and conceived in the United States (Jones & McEwen, 2000). However, people divide traits of a social group based on an individual’s self-perception of ethnic identity all over the world. In most occasion, ethnic identity development occurs between social groups of different ethnic backgrounds. Development of such collective ethnic identities can take place in an individual’s psychology even if they are not in contact with all members of the group (Donald, 2016). 
[bookmark: _Toc479253073]Researchers have often reported and believed that older people are at a mature stage of ethnic identity as compared to young people. Evidences from research have since supported these reports and beliefs as because cognitive skills are developed with age and it is an essential part in ethnic identity development (Clinton et al., 2014). Young people can improve their cognitive skills and hence find their authentic identity through life experiences and age. Research has also shown that young people with strong commitments to their ethnic identities are associated with exploration of their identities than their peers (Albaum et al., 2007). These results have been established in most parts of the world and therefore forms an essential point for the study questions.
Relational Aggression
Researcher have been able to show to a great extent existence of relational aggression among females (Lento-Zwolinski, 2007; Moretti et al., 2001). Researchers such as Owens et al., (2001) demonstrated that relational aggression is intentional, dangerous and psychologically torturing. Relationships between relation aggressiveness and mental problems such as depression, internalization difficulties, loneliness (Prinstein et al., 2001), diminished self-esteem (Owens et al., 2001) and anxiety (Loudin et al., 2003) have been established by these studies. Furthermore, studies have proved that relational aggression results in grievous negative consequences. Some of the common consequences are sucide (Fite et al., 2011) and self-inflicted harm (Owens et al., 2000). 
Relational aggression is of two types that is direct and covert. The direct type is different from other forms of physical aggression. Relational aggression can be goal-oriented and proactive or in other cases reactive (Murray et al., 2009). It becomes reactive in circumstances such as when responding to perceived hostility, threats and anger. It can be directed by peers or romantic relations as opposed to non-peers. Several researchers have showed substantive variations among reactive and proactive types of relational aggression. For example, aggression which is reactive in nature is directly linked to the assumption that others' intentions are hostile (Murray et al., 2009). 
Several studies and researchers have investigated the existing relationship between ethnic identity development and aggression among black females, the existing literature are predominated by findings on physical form of aggression excluding relational aggression. A study by Rivera-Maestre (2014) Used listening guide formula to analyse 19-year-old black, Latin and African American females on their experiences on relational aggression and the economic and social impacts of such experiences. This study findings revealed that the young females were experiencing a different type of aggression which often result in violence. The study is the closes to this specific study, because it involved black females. Although the study failed to form a cause and effect link between ethnic identity and relation aggressiveness, it at least included one part of the variable of this study which is black females (Rivera-Maestre, 2014). Relational aggression has since remained a discussion topic and research in grade schools (specifically among behavioural scientists and educators). The results of these studies have shown that physical form of aggression is a culmination of a trend of bullying specifically relational aggression (Larkin, 2007). 
In the past decades, males were viewed as being more aggressive than females. Therefore, researchers of the past decades focused on male aggression. Due to myths, such as zero or no female aggression enabled these researchers to give preference to male aggression as opposed to female aggression (Basow et al., 2007). The focus of psychological theories was on physical aggression rather than other aggression types like relational aggression.  The researchers ignored female aggression for a long period of time. Several psychological analyses were focused on physical aggression. But research carried in the late 20th century revealed a different type of aggression referred to as relational aggression. These literatures on relational and female aggression have diffused the myth of females being non-aggressive (Basow et al., 2007). 
Regardless of the contradictions within the existing literatures on definition of aggression, scholars such as Crick and Werner in the late 90s and early 200s developed concept of aggression which is indirect in nature originating from relations (peers). They coined the relational aggression concept as that form of aggression which have a main goal of damaging relationships among peers (Gillespie, 2013). It achieves the goal through several harmful behaviours such withholding feelings of acceptance and social exclusion. The researchers also found out that relational aggression occurs within well connected and established relationships as it involves several acts aimed at manipulation of the existing friendships. The term indirect aggression was developed and popularised by Bjorkvist. He was carrying out research on aggression among aged adults in their workplaces. He found out that indirect aggression that existed in this age group involved negative criticism, rude interruptions and spreading of rumours (Gillespie, 2013). 
Most of the traditional theories on aggression have largely been based on the normal males’ development process. As a concept, healthy human development process involves differentiation of the process and emphasizing on individualism and autonomy. Relational theorists such as Walker (2004); Baldwin, Xie et al., (2002); Yoon et al., (2004) have questioned the traditional theories and assert that existence of healthy relationships is important for identity development for both male and females. To further support these arguments, theories on relational aggression suggests that development and growth of psychology is as a result of collaboration as opposed to differentiation. Walker (2004) asserted that human relationships that are healthy should be characterised by experiences of empathy, mutual connections and relations.
Several schools in major countries such as US have been experiencing bullying.  As put forward by Nixon and Dellasega (2003); Dellasega (2005), relational aggression is a unique form of bullying. It has been established by researchers (Dellasega, 2005; Moretti, McKay and Holland, 2001; Taiariol, Barton and Yoon, 2004; Dellasega, 2005) as common among young females with its peak in middle school years. At this stage the girls are seeking acceptance from various peers and affiliation as a way of developing their own identity separate from their families. According to Nixon and Dellasega (2003); Dellasega (2005) relational aggression is to a large extent related to psychological and social maladjustment during the entire stages of development such as adolescence, childhood and early age of adulthood. They confirm that relational aggression’s victims, witnesses, and perpetrators are experiencing negative and harmful emotional, social and academic consequences (Nasel, Scheidt, Ruan and Overpeck, 2003; Natel et al., 2001; Limber, 2002).
[bookmark: _Toc479187208][bookmark: _Toc479253074]Problem under Study
Most of the results and findings from existing literature on aggression resulting from relationships of females has been focusing on teenagers and children. The latest research has been on males, female teenagers and older adolescent populations. Even though, these literatures put forward relational aggression existences among female populations, it is also eminent that black female in colleges experiences group exclusion and other forms of relational aggression, thus influencing their ethnic identity status. The effect of these behaviours may significantly affect the black females in colleges process of ethnic identity development (Grevens, Swearer and Turner, 2008). According to Swearer (2008) relational aggression on females may be oversimplifies as “gender dichotomy”. A significant influence on existing findings on relational aggression may be established through carrying out research on the link between relational aggression experiences by black female college students and their ethnic identity development/status. This means that examination of black female college students rather than general females may be more relevant in understanding relational regression and ethnic identity development trends (Crothers et al., 2010). 
Some researchers have assessed the consequences of relational aggression on identity development of female black undergraduate students. However, a limitation (few studies) on the current body of literature in line with the current problem under study prevails. To add on the importance of current study, majority of the studies have focused on other races other than black female college students. With regard to, the increased attention among black urban society and the high likelihood of those subtler aggressive behaviours to rapidly increase and turn into physical type of aggression, a study on the relationship between ethnic identity development and relational aggression experiences of black female college students is warranted (Allison et al., 2007; Celinska et al., 2002). 
Examples of relational aggression in colleges as put forward by Clinton et al. (2014) include showing displeasure to friends through exclusion from social gatherings, talking about a personal appearance in a negative way, avoidance of friends, issuance of threats on termination of friendship and publicly disclosing a friend’s negative features (which may have been gained during the intimate times of the relationship). The other example of expressing relational aggression is through endlessly offering help to an ex-friend in every aspect with the intent of demeaning his/her self-confidence (Clinton et al., 2014) 
[bookmark: _Toc479253075][bookmark: _Toc479187209]Several researchers (Voulgaridou and Constantinos, 2015; Crick, Murray-Close and Ostrov, 2007; Beron, Rosen and Underwood, 2009; Crick, Kawabata and Ostrove, 2007) have devoted much of their efforts in identifying a wide range of aggression types and have since identified a wide conceptualization of the aggression concept such as indirect (non- physical) behaviours. According to an introduction literature by Crick, Leff and Waasdorn, (2010) there has been drastic rise in interest on relational aggression research as evident in the large volumes of journals published on educational and developmental psychology. Additional materials on relational aggression are the mainstream of television programs, books and films on indirect aggression (Leff, Waasdorp, and Crick, 2010; Dahlen et al., 2013; Brown et al., 2006).
Aim of the Study
[bookmark: _Toc479253076][bookmark: _Toc479187210]	Though research on relational aggression and identity development have received much attention from educational and development studies scientists, link between relational aggression and ethnic identity status/development is still in the early stages (Nixon & Werner, 2005). Several studies are in the process of adding and proving literatures on relationship between relational aggression and ethnic identity status among blacks, Latin and African-American females in various institutions of learning (Clinton et al., 2014). In view of the serious negative impacts of aggression involving female friends, it is prudent to investigate on the existing relationship among ethnic identity status/development and relational aggression experiences of black female college students. Examination of the relationship can be a big forward step in developing measurement and mitigation tools for curbing relational aggression in institutions of learning. Therefore, the main purpose of the study is to examine the relationship between ethnic identity development/status and relational aggression experiences of black female college students.
Importance of the Study
[bookmark: _Toc479253077][bookmark: _Toc479187212]The findings and results of this study will be of great importance to educational theory and developmental specialists, managements of colleges, government educational policy makers and other researchers in the field of psychology and human developments. They will find additional literature on specific aspects of aggression (relational) and how they relate to the development of ethnic identity. The results will provide an insight to the root cause of relational aggression experiences of black female college students. Finally, the research will be an addition to store of knowledge on relational aggression and identity development and may be used for future research by other scholars
Overview of Literature Review
[bookmark: _Toc479187213]The theoretical literature examined will be based on ethnic identity status from perspective of experiences of black female college students. Researches touching on college students and relational aggression will also be explored. Specifically, those involving discussion of negative impacts of relational aggression on black female students. Specifically, the literature review will be divided into framework of the literature, literature on ethnic identity development, literature on relational aggression, psychological distress and relational aggression, gender role conformity and objectives of the study.
[bookmark: _Toc479187217]












REVIEW OF LITERATURE 
Framework of the Theory
A unique theory developed by Jordan in the late 90s known as Relational- Cultural Theory (RCT) provide significant parameter through which ethnic identity status and gender relations can be better understood. This theory states that meaningful connections in relationships with others (agemates and peers) necessitate growth of an individual’s sense of self-development. These meaningful relations impact significantly on the identity development of and individual. These relations are characterised by four distinctive parameters: (a) authenticity- referring to eminent capability to portray true (actual) characters in relationships. This true identity must be with regard to potential consequences on a friend and acknowledgement of respect to the friend; (b) ability and willingness to analyse differences within a relationship in a manner that foster an effective mutual relation; (c) mutual engagement- referred to as two-way commitment, involvement, empathy and compassion in a relationship. Lastly, (d) empowerment- referred to as individual experience of encouragement and strength emerging from relationships motivating action and movement (Gillespie, 2013).
Initial studies examining identity development and relational aggression suggest that females find it difficult to cope with relational phenomena as compared to males. However, recently Basow et al. (2007) and Underwood (2003) found results that were mixed related to sex differences in indirect form of aggression (that is relational aggression). According to Andreou (2006) humans are independent beings. However, most Western theories on development psychology have overlooked the independence aspects of human beings resulting into downplaying of the significance of healthy human relationship in the development of ethnic identity.

Literature on Ethnic Identity Development
A study by Kawabata and Crick (2013) aimed at examination of the role of ethnicity on different forms of aggression, peer victims and internalization and externalization of problems established that, Asian American students experienced low levels of relational aggression in comparison to students of European American race (Crick & Kawabata, 2013). In the study, it was evident that Asian American were minority in American schools as revealed by the demographic information such as diversity, district, and location of the schools. In the study a total of 232 students were studied (86 Asian American and 146 European American students aged between 9-10). 
Researchers (Kawabata & Crick, 2013) established that the ethnic background of the students was controlling the relationship between relational aggression and internalizations of problems. The relationship was stronger among Asian American students. In comparison, the relationship between physical victimization and aggression were only noticed on European American Students. The researchers also discussed cross-ethnic differences in relationships between the development of psychopathology and peer victimization or aggression (Kawabata & Crick, 2013). The results from such discussions may not be relevant to our study. Basing on the findings of the study additional studies need to be done to narrow these concepts to experiences of black female college students. 
In another study by Jones and McEwen (2000) on conceptual model of identity development suggested significance of understanding of development of identity status. They suggested that student’s affairs educators should not assume the most central concern to individual, which is how they see themselves. The results from the study underscored the significance of perceiving students based on how they reveal themselves to other students and how they see themselves. Instead, an understanding on how students best understand themselves (Jones and McEwen, 2000). The research also discouraged use of externally imposed labels and one-dimensional characters in understanding relationships between different types of aggression and other identity development aspects of people.
Results from a study by Jones and McEwen (2000) suggested that student’s social educators are supposed to be given full responsibility of helping students from majority ethnic identity to understand the negative impacts of taking for granted other minority identities. The educators must exercise caution when making assumptions concerning relatively smaller ethnic groups (Jones and McEwen, 2000). The problem with the study is that the researchers never tested the model developed and thus, limits it wide application. The study sample size was only one institution of females that is a limitation, meaning the results may not be generalised. This gap is an encouragement to the current study and it is the believe of the researcher that some of these limitations may be solved.
Literature on Relational Aggression
Clinton et al carried-out study in which they contrasted scores on a person-score level of social and relational social aggression. Their study was based on two groups of university students (Hispanic females of Puerto Rico region and females of European American race from Mid-Atlantic region). From their study, they found out that social and relational aggression occurrence were characterised by cultural differences. Specifically, Hispanic Puerto Ricans were found to be more aggressive socially than their counterparts (Clinton et al., 2014). On the other hand, European American students from Mid-Atlantic region portrayed high levels of relation aggression as compared to Hispanic Puerto Rican undergraduate students. These results suggest an existence of relationship between ethnicity and relational aggression among different groups of people (Clinton et al., 2014). This study marks stage for research on relationship between relational aggression and ethnic identity development among college students. This study will examine a specific case of black female college students.
According to a recent study by Dailey, Andy and Walker (2015) a defition of relational aggression was discussed. The research added that relational aggression targets students reputations and ethnic standings. They found out that it can cause long term psychological distress and harm. The article summarized the development of relational aggression highlighting most relevant and modern intervention and prevention measures. It urther gave an elaborate defition of relational aggression (Dailey, Andy and Walker, 2015). Though the research was elaborate enough it focused on relational aggression in elementary and early childhood schools. Therefore, this study is justified as it will expand the research to college students with specification on black females.
 A research by Dailey et al. (2015) spanned across rural, urban and suburban schools in line with socioeconomic, racial and ethnic groups. They carried out the study based on some universally accepted intervention designs to try and understand peer relational aggression in colleges. Some of the interventions suggested in the study involved early identification of any form of aggression in order to control and tame in time (Dailey, Andy and Walker, 2015). They reviewed 13 school programs (12 being classroom based). A review of programs and the accompanying interventions revealed that regardless of a number of these interventions reducing relational aggression the entire school program of anti-aggression did not appear effective (Dailey, Andy and Walker, 2015). The researchers gave suggestions on incorporation of new interventions along with school’s educational policy, social work practice and intervention research. This research is among the most recent studies on relational aggression as per the time of the study period, but it does not link relational aggression and ethnic identity status.
Narrative and Survey studies on Relational Aggression 
A narrative study conducted by Rivera-Maestre (2014) addressing young female’s experience of violence and relational aggression during their stage relationships with peers is more close the study question. The narrative was focused on urban Latin and African american Aemales and the nature of their experiences of relational aggression. The research noted that most of the research on Latin and African American females have since focused on aggression of  physical form (Rivera-Maestre, 2014). Results from the narrative showed that violence among female peers is mainly provoked by relational aggression. Since the research entailed listening to the voices of young women as they share on their experiences on relational aggression rich contextual information was revealed by the study. The information included cultural and social understandings of the various types of aggression among young females and how they survive it (Rivera-Maestre, 2014). These are rich insights for the question under study as they form building blocks to examination of link between relational aggression and ethnic identity status/development experiences of black female college students.
In a study involving surveying of students from Riverside County community college carried out by Donald (2016) the following results were highlited:  (1) fifty percent of students surveyed deiend knowledge of relational aggression and they believed they never practice it. (2) The other fifty percent with knowledge of relational aggression cited a number of reasons for practicing relational aggression (Donald, 2016). One of the reason was that relational aggression was the most effective way of achieving their goal, which is to show their displeasure to friends. (3) more than sixty percent belived that other students are using rellational aggression on each other. These findings are essential in the examination of relationship between relational aggression and identity development. Adjustments such as narrowing the research objective to include only black female students and introduction of ethic identity will support fiurther the findings of this research by Donald (2016).
Another study by Basow et al. (2007) explored gendered views of physical and relational aggression characters and personal experiences on both forms of aggression. From the literature review section of the study the researchers established that there exists a negative perception on male gender applying non-physical (relational/indirect) aggression. The study involved 128 male and 186 female undergraduate students. A hundred percent of the students surveyed rated relational aggression as harmful and unacceptable act even if the target and perpetrators belonged to either gender. The results supported the general notion that physical form of aggression was common in male students than in female students (Basow et al., 2007). The result confirmed further that violence evidenced among females are in most cases provoked by an ever-increasing experience of relational aggression.
Researchers Coyne and Archer (2005) in their literature review found out that females are less aggressive compared to males. From the results of their study they found contradiction which is male and female students are almost equally aggressive. The contradiction originated from the females experiencing a more indirect form of aggression (relational aggression). Females apply gossips and rumour spreading as more often than the physical form of aggression applied by male students (Archer & Coyne, 2005). The study concluded that all types of aggression (indirect and physical) are essentially similar in terms of causing psychological distress. These results are essential for the objectives of the current study, references can be made on these results in designing data collection methods.
Results of another systematic literature review by Farrel et al. (2007); Rassart et al. (2012); Forrest et al. (2005) and Goldstein (2010) found that childhood identity development is directly related with an attachment to friends, a lower tendency to experience undesired feelings such as loneliness and a better quality of relationship within friendships. The results also showed that any identity developed at early stage positively relate to being less competitive, less nervous in relations between partners and being more satisfied in affectionate relationships. In addition, the researchers identify a positive link between being less controlling and ability to reflect on one’s interpersonal relationships. Finally, the results from this research established a link between identity development and the desire to be actively involved in various peer’s activities of a specific group and the desire to belong to a peer group. These results were explained by the researchers as valid since, it is at college and school’s students can achieve a personal sense of identity through comparing themselves with each other and (Nawaz, 2011) as dictated by social relationship constructs.
Participation in adventurous activities and experiences among peers can allow students to explore various norms and values which are essential in identity development process (Rassart et al., 2012). The researcher suggested that discussions with students in colleges may help in making them understand forms of aggression better. In this way, both males and females can develop their identity through adoption of various norms and values of each other and rejecting others that are universally negative (or those they may have found as irrelevant according to their own view of the world). To further clarify their world view students, need social interactions with other students from different or similar ethnic origin. As this can give a support in the social environment and relation with each other (Rassart et al., 2012). This study focus on free communication among students and it is very broad, however it is relevant to the study underway. It will help the researcher understand the origin of identity development among college students (Rassart et al., 2012).
Rassart et al. (2012) also established that students can achieve their identity maturity effortlessly if they communicate with friends on their identity issues. The fact that identity status and a high-quality relationship with colleagues is achieved through negotiations, mutual understanding and cooperation. Application of these parameters can enable students to explore their identity development process while risking less their self-image. The success of these steps can help stimulate students to dedicate their beliefs and goals. In this way, better understanding of friends and enhancement of self-esteem, result in definition of an individual’s real characters, and thus, protect these individuals from relational aggression negative consequences (Rassart et al., 2012). Finally, the findings of this research showed that identity status is linked with better understanding of relationships in colleges. The study is highly informative but it still leaves the gap of not categorizing gender, therefore, the current study will examine these relationships among black female college students (Rassart et al., 2012).
According to Nansel et al., (2001) bullying as a form of aggressions is deeply rooted within relational form of aggression. The study empirically measured reported experiences of relational aggression among 15, 686 grade six to ten in private and public schools in the US. The results revealed that 30 per cent of the participants reported participation in relational aggression, either as perpetrator or victim (Nansel et al., 2001). The results from the study showed that relational aggression was mostly experienced in grade six through eight. Similar empirical studies in other countries have recorded up to seventy per cent of self-reports of experiencing or participating in bullying or other forms of relational aggression. However, these studies converged on the point that female students experience more relational aggression as compared to the male students. The most common form of relational aggression female students reported include rumours or sexual comments. 
Psychological Distress and Relational Aggression 
Psychological distress caused by relational aggression are social anxiety, depression, hostility, loneliness ans social difficulties as concluded by Henkel, Holt and Espelage (2003). These negative consequences of relational aggression are also evidenced in several studies carried out by Cillessen & Mayeux (2004); Storch et al. (2003); Simms et al. (2010); Frey et al. (2007) and Vernberg et al. (2001).  Regardless of contention among various social scientists as to the use of the terminology (relational aggression), some researchers Coyne and Archer (2005) stood for incorporation and maintaining of the phenomenon terminology “relational aggression” within educational and psychology fields. Another researcher, Gomes (2007), delineates existing themes in the topic of relational aggression. These themes included: (1) the ignorance of people on existence of the phenomena due to its unsuspecting nature an universality some major nature of the behaviour; (2) the imbalance in power within the relationship, for instance in sharing interpersonal changes (power-with rather than power-over) among aggressor and victims; (3) the existence of power over another person feelings and relationships, good feeling received by aggressor in exerting control over the other and non-existence of empathy from the perpetrator. (4) the intent and desire to manipulate relationships in a negative way with the aim of suiting the perpetrators individual wants/needs. 
According to Crick et al. (2002), relational aggression creates divisions in relationships.  Previous studies examining psychological distress and relational aggression suggested that males struggle less with this relational paradox than females.  However, a recent, research has shown mixed results concerning differences in gender in accordance to types of relational types aggression (Underwood, 2003; Basow et al., 2007).  In fact, studies by Swenson, & Waller, (2004) and Walker et al. (2000) reported weak or no sex based differences within older or younger students.  In spite of the mixed sex based results underemphasized within the larger part of existing studies and results. Studies have repeatedly proved that relational aggression uniquely contributes to future social and psychological maladjustment for the victims and perpetrators regardless of gender (Prinstein et al., 2001). The findings by these researchers are very essential for the embarking on a study aimed at examining the relationship between ethnic identity development and relational aggression experiences of black female college students.
Another research (Gillespie, 2013) examining the relationship between psychological distress, relational aggression, conformity of gender roles and ethnic identity status among African American, Black and Latin undergraduates gave two major results. One, there existed a significant correlation for female and male black college students and reports on relational aggression experiences accompanied with high scales of psychological distress (Jennifer, 2013). And second, results confirmed statistical significance of relationship between ethnic identification and black males accompanied with low psychological distress (Gillespie, 2013). These results have increased understanding of these relations among professionals. However, the study involved both males and females leaving room for a new study concentrating on females, ethnic identity development and relational aggression.
In support of these assertions, a study by Lopez et al. in the year 2010 explored on the difference between gender and relational aggression among third, fourth and fifth grade children. Using scores registered by peer nominees, third grade females received less peer relational aggression nominations as compared to males. These results remained constant for fourth and fifth grade children. The only notable difference is that the number of nominations for girls using relational aggression increased through fifth grade children. This results were consistent with Kistner et al. prediction that application of relational aggression increases in females as they go through higher levels of education system. Another researcher Moretti (2001) characterized relationships of relational aggression among females involves jealousy of higher, exclusiveness and intimacy. Moreover, the same study by Moretti el al examined the link between negative self-representations among females and the practice of relational aggression proved that relational aggression would predict negative self-images (Moretti et al., 2001). 
Phinney in the early 90s developed a three-stage model for ethnic identity development. The study was based on minority adolescent youths combined with ethnic identity models and ego identity. The research involved both high school and junior school adolescents. The results showed that these categories of youths fall in at least one level of ethnic identity development/status. The levels developed by Phinney include: first level, unexamined ethnic identity- This level is featured by lack of exploration and individuals in this stage may experience foreclosure or diffusion and a general acceptance of other opinions or a lack of interest in ethnicity. Second level, ethnic identity moratorium- this stage combines the notions of exploration and encounter. It is at this level that individuals begin to develop their ethnic identity status. Finally, ethnic identity achievement- In this stage individuals have a clear sense of their ethnic identity. However, the model was developed based on her research with adolescents, implying that results from college students may vary because college students have a different set of challenges. This particular study can find value in the three-stage model as it is applicable when working with students from a variety of ethnic backgrounds. 
Further illustration of the concept, a qualitative research based on specifical perceptions of behavioural acceptance, early adolescents’ perceptions of relational aggression and justification, produced the very interesting conclusions (Tisak & Goldstein, 2010).  An example of those results is that even though gossip would be considered more unacceptable and hurtful as compared to norms concerning actual exclusion of friends from the ring of comrades.  An in-depth examination of the conclusion seemed to be in line with identity development. It illustrated the proposal that students do not consider long term consequences of their actions but focus on their current situation.
Coyne et al (2008) carried out a research aimed at examining early childhood view on indirect forms of relational aggression. They used videos on female-on-female and male-on-male aggression. These resulted into concentration of negative intentions and manipulations as major forms of indirect aggression. The results indicated existence of major difference between males and females based on relational aggression. The only noticeable difference was the sex of the children. These authors had hypothesised that he females’ experiences of relational aggression would be more acceptable behaviour than the males use of relational aggression. But, the results provided a contradiction as children who viewed a video of male-on-male aggression justified the aggressor’s action. Also, the children who viewed the male-on-male video did not show any form of empathy to the victims of the act. While on the other part children who viewed female-on-female aggression video considered the act abnormal. This disapproved the generalisation that relational aggression is considered as hurtful and common in only female friendships (Coyne et al., 2008).
A longitudinal study by Sandstrom & Cillessen (2010) based on examination of the influences of relational aggression experiences and established minorities (ethnic or racial) in school setting revealed that statistically significant relationship exists between adjustment and distress issues for both females and males.  According to the results of the study males are the ones who reported experiencing high level of relational aggression. Results for females showed a slightly variation in that they experience low levels of depression signs and symptoms (Archer & Coyne, 2005). Black students as a group also reported high level of relational aggression experiences while in high school more so public schools.  This research can result into development of several hypotheses, because the research highlights several broad and covert psychological and sociological experiences within societies. Other literatures on th topic of aggression further suggested that individuals with prolonged perpetration of relational aggression in their young adulthood ignore the importance of setting within which they live and are having a problem maintaining grade school popularity and status.
Bean et al (2008) discussed the significance of normative beliefs and perceptions associated with aggression in adulthood which is a distinct period of identity development featuring increased attention on relationships.  From a deep analysis of these beliefs and norms among college students, the researchers were able to describe female aggression as more non- verbal and relational.  In comparison, male aggressions were related to direct (physical) forms of aggression than the indirect forms. Another intriguing result was the application of relational aggression on males by females. It was noted that females use relational aggression on males more often. A most recent research by Linder et al (2010) conducted on undergraduate students examining the link between normative beliefs concerning justification of aggression, relational aggression and hostile characteristics of the intentions.  
Basow et al. (2007) carried a study which was expounded on by Linder et al. (2010). They studied gender based beliefs and norms of varying forms of aggression with college students.  The results of their study confirmed most of the conclusions of Linder et al. As concluded by Linder et al. both females and males perceived physical form of aggression as diver stating if the victim was a female and the perpetrator was a male (Basow et al., 2007). Out of these results, the most interesting result was the finding that relational aggression was found to be unacceptable and highly negative on females despite the gender of the aggressor. The findings also, showed that both males and females had experiences of relation aggression of almost equal magnitude. These results give much evidence as to why a study should be carried out examining relationship between ethnic identity status and relational aggression experiences of black female college students.
Gender Role Conformity and Psychological Distress
As recorded in the preceding literature section, there are numerous literature on examination of gender differences and relational aggression in aggressive behaviour. However, some scholars (Sloan et al., 2008; Hommack & Richardson, 2006) maintain that it is a misplaced to emphasise on effects of on gender instead of on forecasting aggression based on gender adherence.  Another group of researchers (Bailey et al., 2006; Rudolph, 2006) ague that even though biological differences influence gender role development, but the most influential are the expectations that are deeply rooted in family, community and societal values.  In the early 90s, Miller proposed that gender role developments in western countries are shaped by sociocultural factors rather than the biological factors. As an illustration, the research highlighted the trend of females engaging in small group activities with less significance of dominance and power within interpersonal engagements. On the other hand, males tend to lean towards large social groups with less connected peers, less intimate and low sense of belonging.
A study (Gomes et al., 2009) that examined ethnic identity and relational aggression among college students found out that, the variance between ethnic identity status and relational aggression is between 2-5 per cent. This is of important concern in designing a study on relational aggression and ethnic identity, as it may act as reference point. The study recognized the existence of relational aggression among black college students. Therefore, black population should not be neglected when formulating intervention and prevention programs in colleges (Gomes et al., 2009). This literature generalised black and did not concentrate on female college students, therefore a more specific study on ethnic identity and relational aggression among black female college students is warranted.
These researchers established that the sociocultural influences originate from patriarchal cultures which have history of viewing female relational characters as a downfall of women. These results are strong message that undoubtedly contributes to the identity development of an individual. Females tend to conform to feminine cultural beliefs and norms. This affects how females integrate across differing realms of life (including mental health and relationships (Nutt et al., 2003) and Worell & Johnson (2004). This means that in societies that are based on hierarchy of power, females are disempowered and restrained by prescriptive feminine beliefs and norms. It is therefore significant to examine ethnic identity development in females and relational aggression based on how society view feminist.  Though this study will focus on black females, if it were to include males the considerations would have been given to cultural shaming of males and its influence on identity development.  Swearer et al. (2008) suggested that perceived weakness in among females raises their risk of being relationally aggressive. To understand this further Diemer et al. (2003) conducted a research which gave favourable results; high conformity levels of females’ beliefs were statistically significantly in relation to relational aggression and psychological distress. Further, higher conformity levels of gender were negatively and significantly correlated with perceptions towards psychological wellbeing (Diemer et al., 2003).
Frey et al, (2004) carried out a research in which health and the quality female and male relationships were examined. The results showed that preference for differing relational domains was significantly correlated with gender. In specificity, females preferred community and dyadic peer relationships while males were attracted to group or communal friendships (Frey et al., 2004).  This results may provide rationale for conducting a study examining relationship between relational aggression experiences of black females. A convergence point of scholar’s, gender roles are heavily dependent on social structures and beliefs (Hammock & Richard, 2006) in black societies while in Western societies, the roles are associated with power.  
Reidy et al. (2008) took a different approach in examining relational aggression and gender role conformity.  They looked at the link between direct peer physical aggression and female gender roles.  They found out that females expressed their displeasure more physically in cases which other female are not abiding by the typical female gender norms. The results also produced a positive correlation between self-reports of physical aggression and identity development.  Female gender produced no relation with physical aggression behaviours, with negatively correlation with reporting of such experiences. Discussions on sexual orientation and how it is linked to psychological distress and gender conformity have been noted in some literatures.  Even though some studies have indicated nonconformity of gender during childhood being linked to sexual orientation in adulthood, so far there is no cause effect relationship established (Skidmore et al., 2006). However, existing findings suggests that this there is no link for any type of sexual orientation.  
According to study by Tarrant (2002) the significance of relationships between peers is eminent during adolescence stage. The study noted the lack of sufficient literature on the relationships between teenagers’ relation with their peers in regard to aggression and identity development. Further the methodology, varying contexts and measurements applied during this study still leave gaps in several areas such as ethnicity and race. The relationship of identity development and relational aggression among peers were analysed in the study. A sample of participants of varying contexts and age (Tarrant, 2002). The students surveyed ages ranged from 14 to 25 years. Further, the research analysed aspects of relationship within peers in the following basis; type of friendship (for example romantic friendships), classmates and other peers in the institutions. Regardless of the noted variations in the results of the study there still existed questions as to how identity status is linked to relational aggression and how to specify the relationship among school going students. Though the research was primarily based on correlation analysis the researcher was not able to establish a cause and effect relationships between relational aggression and identity development (Tarrant, 2002).
An example of study which disputed the existence of relation between role of gender and identity development is a study by Skidmore et al. (2006). This study examined the relationships among psychological distress and gender nonconformity between gays and lesbians. The results showed that psychological distress was related to gender nonconformity gay only.  The authors got a contradiction from their hypothesis that gays and lesbians would report negative attitude towards nonconformity and conformity of gender. Based on these results the authors suggested the following explanations; (1) the participants were likely to have intentionally or unintentionally suppressed certain individual aspects thus giving bias results. This a good example of how complex gender role in conformity and socialization is; (2) they applied female and male double point measure which ensured that a person must be closer to one end of the measure, A misperception has since risen that an individual’s sexual orientation may influence desire for a person to choose only one point based on gender conformity continuum. Unfortunately, this misunderstanding pervade entire societies continuously (Archer & Coyne, 2005).  Also, the misunderstanding of results by some researchers that people under survey are possibly self-silenced, unintentionally or not, as an indication of the amount of potential power societal and cultural societal messages have on such individuals. The study underway will include a variety of black females in colleges and these aspects are essential for the success of the entire study.
A study by Krueger et al. (2013) examined relational aggression in the period of transition of adolescence and youthhood. This period find most people in colleges. The study was interested in the prevalence contexts of relational aggression and the involvement of perceptions and emotions. The researchers questioned participants on their experiences during past three years. This periods were considered prone to relational aggression experiences (Krueger et al., 2013). The results indicated that more than a half of the participants had experienced relational aggression at least four times during their college life. The researchers concluded that the results may have been so due to the use of a relatively long period of time. This period maty have spanned the participant’s life before graduation from high school.
[bookmark: _GoBack]Further, the existing literature on gender role in ethnic identity development is mixed and limited to an extent that allows for carrying out a study on relationship between relational aggression experiences of black females in colleges. It is, however, intriguing to note that most research was based on relationships between male gender conformity and psychological distress of females (Donald, 2016).  It can be argued that this is so because most researchers believe the process of socializing is harsher for males than females.  
To summarize, there exists notable gap in the topic of ethnic identity and experiences of relational aggression including contribution of these experiences to identity development of black female students in colleges (Clinton et al., 2014). Though, there are many studies on females in colleges this study will focus on specific group (which is black females).  In the literature review section, a few academic articles on relational aggression dwelt on ethnic identity development and black females. Also, most of these literatures focused on elementary and middle school students.  Thus, the present study is designed to provide additional insight as it examines the relationships between ethnic identity development/status and relational aggression experiences of black female college students.
Study Objectives
The study will be aimed at examining the following:
1. Review existing literature on definition of ethnic identity and relational aggression
1. Review existing literature on aggression and identity development
1. Examine the relationship between ethnic identity development status and relational aggression experiences of black female college students.
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