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Introduction
	The dynamic changes that are occurring in the world today necessitate personal improvements in every aspect of life. This is especially true in the professional fields. Notably, the global competition is rising day by day and professionals need to enhance themselves in order to keep up with the pace. Also, with the ever-changing technology, every day becomes a learning opportunity. In the professional sector, it is the teachers who are entrusted with the responsibility of directing and nurturing all the other professions. This is a paramount and sensitive responsibility. As such, the need for teachers to arm themselves with the right skills and know-how cannot be overlooked. Therefore, it is vital for teachers to engage in professional development in order to enhance their skills, attitudes and teaching practice. 
	According to Hoque, Alam, and Abdullah (2011), professional development entails a long life process, through which individuals supplement and enhance themselves with age and simultaneous need of information while working at any institution. Therefore, for teachers, professional development would lead to enhancement of their teaching techniques, widening their scope of teaching approach, developing accountability and dedication by collecting relevant information. With these skills, the teacher is able to mold the students in accordance with the needs of the modern society.
	In Bangladesh, teachers are viewed as leaders who are responsible for initiating, advancing and maintaining an educated nation as well as assisting the students to achieve their set goals for a prosperous future. In the same line, teaching is viewed as a vital element for a successful education system (Knox, 2009). Furthermore, the teachers are supposed to guide the students throughout their academic journey. As such, students regard their teachers as their role models. Therefore, besides the academic know-how, students learn a lot from teachers. Social and religious aspects such as morality, spirituality, attitude, the manner of conduct are passed down from the teachers to their students. Evidently, in the Bangladesh society, teachers play a vital role in molding the younger generation according to the societal expectations.
	The weighty and sensitive responsibility that is bestowed on the teachers in Bangladesh requires that they regularly engage in professional development in order to keep themselves updated. This ensures that they have the appropriate skills to guide the students in the right paths and arm them with the skills needed to strive in the stiff global competition. Moreover, engaging in professional development helps the teacher to acquire new points of view which pave way for them to promote and market their skills. Moreover, professional development enhances the value of learning and passing down the knowledge. On the other hand, academic institutions in Bangladesh provide the teachers with the chance to update their knowledge through experience and acquiring new roles and responsibilities. As a result, professional development is essential for the teachers and the students, as well as the Bangladesh education system and the society at large. 
Research problem
	In Bangladesh, there are several professional development programs for higher education teachers that have been established by the Bangladesh government and international sponsors. One of the major programs is the Centre of Excellence in Teaching and Learning (CETL). According to the British Council, CELT is a school-based program that is sponsored by the British Council. The program is based at six major universities in Bangladesh that are spread in the major regions of the country. The main aim of this professional development program is to create provisions that enhance the quality of teaching in the universities and improve the student’s skill and practice.
	Another professional development program is the Transforming English Language Skills in Higher Education (TELSHE). This program is also sponsored by the British Council in collaboration with the Bangladesh’s University Grants Commission. The program is also spread across various Bangladesh higher learning institutions. According to Hassan (2012), the traditional approach of teaching and learning English is going through a transition. The traditional approach is being changed into a more communicative approach. As a result, students and teachers are getting challenges adapting to this transition. This program, therefore, provides professional assistance to the teachers by advancing their competence in the new approach and the English language skills.
	Besides these collective professional development opportunities, Khan (2008) found that the Bangladesh higher institutions’ teachers advance their teaching profession by further studies. These can take the form of acquiring relevant information by reading academic journals and other material outside and within their profession. Further study can also take the form of watching professional materials to enhance their teaching skills. Additionally, teachers engage in relevant discussion with their colleagues as a way of gaining information that they can use to advance their profession. Another element of professional development for the Bangladesh teachers entails in-service training. This is achieved by attending meetings, seminars and conferences sponsored by various stakeholders in the education sector. The Bangladesh teachers also engage in professional development by advancing their academic qualification. For instance, getting a Ph.D. degree in their respective disciplines. Additionally, action research is a classroom research that is developed by the teacher. Through action research, the teachers are able to recognize problems, gather relevant information and analyze it appropriately to come up with effective decisions.
	Despite these professional development opportunities, Islam (2008) found that the quality of education in Bangladesh is low and it keeps on declining. Also, the Bangladesh higher education is criticized for employing traditionalism approach without putting into consideration the country’s needs and the challenges of the local economy. Besides, the inefficiency of the higher education system is evident from the unemployment of the numerous higher education products. Usually, the efficiency of the higher education is proved by the usability of products and absorption into the appropriate jobs. In view of this, it is apparent that the effectiveness of engaging in professional development for the Bangladesh university teachers has not been achieved. Through this study, I expect to explore the scope of university teachers’ engagement in professional development in Bangladesh. The study explores the challenges and loopholes facing the teachers’ engagement in professional development as well as how the culture of the school in which they teach and their participation in partisan politics impact on their engagement in professional development. 
The Purpose of the Study
	Just like the other sectors, the education system in the 21st century is characterized by transitions in the classroom pedagogical techniques. Also, due to the worldwide, national and local rankings, quality assurance is a paramount element in today’s higher education institutions. In the same line, schools are introducing novel curriculum which is supported by a new approach to teaching and learning. All these changes in the education system are meant to arm the learner with the skills needed to strive in the competition and challenges posed by the 21st century.
	It is in the same spirit that Bangladesh has responded by increasing the number of universities in the major cities in order to quench the academic thirst. In the same line, new policies allow the public universities to open profitable part-time programs in order to contain the increasing demand for education. While these moves may enhance the academic wellbeing of the nation, it is also hurting the standards and quality of education in Bangladesh (Islam, 2008). Although Bangladesh is a small country, it falls in the 8th position in the ranking of the most populated countries. The country holds a population of 160 million people. When the country got its independence in 1971, it had only 4 public universities. Today, the number of public universities has risen to 37 and more than 50 private universities have been established (Rahman, 2016). However, the country records an illiteracy rate of 43% (UNICEF, 2013). Similarly, the global ranking of the Bangladesh universities is waning by the day (Islam, 2008).
	The purpose of this study is to explore university teacher’s engagement in professional development in Bangladesh. The study employs a qualitative approach to research. The study explores the scope of engagement in the various forms of professional development for the Bangladesh university teachers. The study also explores the teacher’s perception on challenges facing professional development in Bangladesh. After understanding the scope, challenges and other parameters surrounding university teachers’ engagement in professional development in Bangladesh, the study will formulate some recommendations that could enhance the practice.
Research Questions 
1. What are the teachers’ opinions on the challenges facing teachers’ engagement in professional development in Bangladesh?
2. How does the teachers’ participation in partisan impact on their engagement in professional development?
3. How does the school society in which they teach impact on their engagement in professional development 
4. What are the teachers’ opinions on how their engagement in professional development can be enhanced in order to yield results in the higher learning education system?


	Conceptual/ Theoretical Framework:
	The constructivism theory describes the philosophical viewpoints of learning and knowledge (Fosnot, 2013). In the classroom context, the theory points out to different teaching practices. Basically, the theory opines that students should employ a technical approach such as experiments, to create more knowledge. The students should then reflect on the usefulness of the technique and how it has enhanced their knowledge.  This way, they are able to develop knowledge through a course of the active inquiry. On the other hand, constructivist educator recognizes the pre-existing ideas and directs the technical approach in such a way that it builds on these ideas. Therefore, the constructivism theory perceives a classroom as a group of learners who are taking part in activities, discussions, analysis, explanation, and reflection (Lin and Qiyun, 2003). As a result, a constructivism teacher has the responsibility of establishing relationships that promote regard for other people’s perceptions and communal respect that facilitate the growth of innovative and autonomous thinking. 
	As opposed to the traditional approach that promotes the student’s mastery of concepts, Foston (2013) noted that the constructivism insists that learning entails interaction, growth, and development. Therefore, the theory proposes that students learn by progressive organization and reorganization of knowledge experiences. Additionally, the theory perceives the communication methods of the teacher in the classroom as a pathway of helping the students to develop into critical thinkers and reflect on the concepts they are taught. Moreover, according to Lin and Qiyun (2003), the collaboration between the students and the teacher is perceived as a way to which the teacher is able to identify the needs of the student, and offer tailor-made responses to such needs. Evidently, the constructivism has diverted from the traditional approach and embraced the elements of learning that are necessary in the contemporary world. As such, the constructivism provides a relevant framework for this study which is focused on the role of professional development for teachers towards the achievement of the contemporary academic standards. 
Recruitment of the Study Sample
	The sample for this research will be higher institution teachers from two Bangladesh universities. Due to the age element in the definition of professional development at the beginning of this work (Hoque, Alam and Abdullah 2011), as well as the comparison of traditional and contemporary approaches to teaching, this research will require teachers who have had at least ten years teaching experience in the higher education facilities in Bangladesh. Besides, the sample will include only the teachers who have had a Ph.D. degree; as this is the optimal achievement that can be achieved through academic advancement as a dimension of professional advancement. Moreover, the sample will be recruited from the universities that were beneficially in the Centre of Excellence in Teaching and Learning. This will ensure that besides the academic dimension, the sample population has exposure to the collective professional development opportunities in the Bangladesh.  In order to reduce bias, the sample population will comprise of an equal number of male and female respondents.
	 As stated before, this study will apply a qualitative approach to research. According to Creswell (1998), some of the processes followed in the qualitative approach are derived from the conventional approach to research.  Basically, the approach entails presenting the research problem, posing the research questions, and collecting the data. Subsequently, the data is analyzed and interpreted in order to deduce the answer to the research questions. Both approaches entail the collection of in-depth information. As such, I intend to collect the data in person. Therefore, I will write to the registrars of the respective universities I intend to obtain the sample from. Citing the significance of this research, I will request the registrars to recommend me the teachers who meet my sample criteria in their institutions. After the registrars respond with the contacts of the appropriate teachers, I will email the teachers and ask them for their consent in participating in this research as a sample population. Based on their responses, I will select an appropriate sample and travel to Bangladesh for data collection.
Methodology: Case Study
[bookmark: _GoBack]	I consider the case study to be the most appropriate methodology for this study. Yin (2004) points out that the case study research design is appropriate in a study that entails descriptive and explanatory questions that are directed at yielding the first-hand comprehension of people or happenings. This description is parallel to what I aim to achieve through this study. Besides, this study aims to explore the university teachers’ engagement in professional development and get illumination on the matter, through first-hand information. In the same line, Yin (2009) purports that unlike other qualitative research designs; the case study has an advantage of amalgamating a diverse range of evidence sources including documents, relics, interviews, and observations. Yin (2004) goes on to expound that the case study methodology assist the researcher to make real-time observations and collect data in person, instead of depending on derived data. Based on the previous description on my sample recruitment and the data collection method described below, there is no doubt that the case study is the most appropriate research design for this study.
	In the same line, Creswell (2002) defines a case study as a type of qualitative approach to research in which, “an in-depth exploration of a bounded system such an activity, an event, a process or an individual, based on extensive data collection” (p. 485). As a result, he recommends the employment of a case study in two scenarios. First, if the problem of the study requires an exhaustive comprehension of a case or bounded system (p. 496). Second, if the aim of the study is to understand “an event, activity, process, or one or more individual” (p. 496). My study on university teachers’ engagement in professional development in Bangladesh, utilizes both scenarios. The study is aimed at understanding an activity; Bangladesh university teachers’ engagement in professional development, through an exhaustive exploration of the bounded system (the case). Evidently, based on Yin’s (2004, 2009) and Creswell’s (2002) theories, the case study methodology is the best suited for the study on university teachers’ engagement in professional development in Bangladesh. 
Data Collection Methods: Interviews
	I plan to employ an in-depth, face to face interview as the major method of data collection in this study. I will utilize open questions as suggested by Rubin & Rubin (2005), in their responsive interviewing model. In order to reduce bias, I will start with group interviews and then proceed to interview each participant on his/her own.  Applying the responsive interviewing model in this study will assist me to obtain a concrete and profound understanding of Bangladesh university teachers’ engagement in professional development. According to Rubin and Rubin, (2005) responsive interviewing model, the researcher needs to dig deeper by asking more questions regarding the interviewee’s first response. Also, as Boje (2002) suggests, it will be important to collect more than the words of the interviewees. On the contrary, recording the experiences and actions as part of narrative expressions will be equally important. In the same line, the guiding questions will definitely be based on the research questions as well as the purpose of the study. The interviews will be recorded on the tape on the consent of the interviewees.
Data Analysis & Interpretation Procedure
	According to Patton (2002), every qualitative study is distinctive. This is because; every phase of the study is dependent on the research skills of the inquiry. In the same line, qualitative analysis is also dependant on the analytical skills of the researcher, and their desired analytical skills. In view of this, and in order to capture every helpful step in data analysis, I intend to use a formative and summative analytical approach as suggested by (Bogdan & Biklen, 1992). This basically implies that my analytical method will be progressive, starting from the analysis during fieldwork, and analysis after overall data collection. My decision to start analysis during the fieldwork is to ensure the credibility of the research findings as suggested Guba & Lincoln, (1989). Therefore, immediately after the interview, I will highlight vital portions of the interview and send them back to the participant. After looking at the highlighted portions the participants will be able to confirm if my summarized version of their responses captures the meaning that they originally implied. Field analysis will also help me to reduce, compile and organize the major ideas into easily manageable categories and concepts (Merriam, 1988); so that I do not end up with confused data.
	After the field analysis, I will employ Rubin and Rubin’s (2005) step by step data analysis method for responsive interviewing data analysis. The technique entails five steps. The first step is recognition and it entails getting the concepts, themes, events and topical markers in the interview. The second step is clarifying and synthesizing, and it entails evaluating different interviews systematically in order to get a glimpse of the narrative. The third step is the elaboration and it involves generative new concepts and ideas from the previous step. The next step is coding and it involves labeling the concepts, themes, events, and topical markers. After labeling, the interview texts where these elements appear are also marked. The last step is sorting the data units and reorganizing them. Subsequently, a deduction is achieved by building a relationship between the rankings of the data units and the constructivism theory.
Credibility, Trustworthiness, and Transferability
	Guba and Lincoln (1989) cite credibility, transferability, dependability, and conformability as the major measures that determine the trustworthiness of a qualitative study. The authors argue that guaranteeing credibility is a vital element in ascertaining the trustworthiness of the study. Notably, credibility in a study is an element that is used to assess whether the deductions of the study are harmonious with the reality. Shenton (2004) offers various provisions that can ensure credibility in research. As such, in order to establish credibility in the study of Bangladesh university teachers’ engagement in professional development, I will apply some of those provisions. The first provision is the adoption of well-established research methods. As discussed throughout this paper, the research methods and methodology that will be employed in this study have been backed with relevant literature that gives evidence of their practicability; having been used successfully in comparable studies. The second provision is the establishment of familiarity with the culture of the participant (Shenton, 2004). This provision is also supported by Guba (1981) who opines that prolonged engagement between the inquirer and the participants enhance trust between them. Given that I am from Bangladesh, I am well conversant with the Bangladesh culture. However, I will make efforts to familiarize myself with the participants beforehand. Also, the application of random sampling as I stated earlier in the sample recruitment section will enhance the credibility of this study. Additionally, in the data collection section, I mentioned that I will dig deeper by tactfully rephrasing the questions and reconfirming the meaning from the participants. This is also among the provisions provided by Shenton (2004); for enhancing credibility.
	On the other hand, the trustworthiness element of a study is mostly concerned with the measures at which the deductions of the study can be replicated (Merriam, 2009). For instance, if a similar study was to be conducted, to what extent would it yield the same results? Based on the evidence of the practicality of my research design and the approach to research, I have no doubts that results of this study could be replicated. Besides, I have carefully designed the study in such a way that it is well implemented based on the research questions. As such, I expect the study to reach a high level of trustworthiness. Yet, based on the context in which they are living, people’s point of views may change unexpectedly. As s result, such unavoidable circumstances may affect the extent to which the findings of this study may be replicable.
	According to Merriam (1998), transferability in qualitative research entails the measure at which the findings of a study can be applied in other scenarios. This implies that the extent to which the findings deduced from a sample population can be applicable to the whole population. In the same line, Lincoln and Guba (1985) suggest that it the inquirer is bestowed with the responsibility of providing sufficient contextual information about the fieldwork sites. This would, in turn, facilitate transferability for the reader. As a result, I will take this suggestion seriously throughout my research. The information I will collect during the fieldwork will be useful in providing the needed contextual information in order to facilitate transferability.
Guiding Questions for Interviews
1. Do you engage in professional development
2. If yes: what options of professional development do you engage in
 If no: what are your reasons for nonparticipation
3.  What is your opinion on the scope of university teachers’ engagement in professional development?
4. How does the school society where you teach influence your engagement in professional development?
5. What are the major challenges that affect Bangladesh university teachers’ engagement in professional development
6. Do you engage in partisan politics? How do you think participation in partisan politics affects your engagement in professional development as a teacher?
7. To what extent do you think that teachers’ engagement in professional development has yielded results in uplifting the status of Bangladesh higher education?
8. How comparable is Bangladesh’s professional development activities as compared to those of high ranking international university teachers?
9. What are some of the motivators or demotivators that make Bangladesh university teachers to engage or not to engage in professional development?
10. How can you compare university teachers’ engagement in professional development at the time when you started teaching at the university and currently?
11. Tell me about a time that your engagement in professional development  or failure to engage in professional development had positive effects on your career
12. Do you think the practice of university teachers’ engagement in professional development can be enhanced in Bangladesh?
13. How do you think the incorporation of international professional development for teachers’ impact on Bangladesh higher intuition teachers?
14. Overall, suggest some of the ways that you think can enhance Bangladesh higher education teachers’ engagement in professional development.
15. Is there any major issue on university teachers’ engagement in professional development that you would like to discuss?
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